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Introduction: 

Wonder, explore, grow 

 

At The Grove Primary School, we recognise that understanding our emotions is a key aspect of understanding and 
managing behaviour. Through Emotion Coaching and being attachment aware, both children and adults are able to both 
manage their behaviour and to create an environment that is conducive to learning. We understand that part of our 
role, in partnership with home, is to help pupils to understand rules and values; to be able to make informed choices 
about what is right and wrong. 

 

Underpinning the behaviour for learning policy is the belief that everyone can learn to self-manage/self – regulate their 
own emotions and behaviour. Through this we encourage reflective thinking and do not accept prejudice in any form. 
Ultimately, we wish to give our children confidence about their capacity to think for themselves and to make sense of 
their own lives and experiences, beyond school and into the world they will live in after they finish school. 

 
The Grove Primary School is committed to creating an environment where positive behaviour is at the heart of productive 
learning. Everyone is expected to maintain the highest standards of personal conduct, to accept responsibility for their 
behaviour and encourage others to do the same. As members of our community, we adhere to the behaviour for learning 
values of being: ‘Ready, Respectful, Safe.’ We use the ‘Grove Way’ to teach these values, which are communicated by all 
adults in school in their daily interactions with the children, both inside and outside the classroom - and through assemblies 
and PSHCE opportunities in all subject areas in order to provide children with real life experiences that provide discussion 
points to enable the children to voice their views and make reasoned decisions about their behaviour and how it impacts 
on themselves and those around them. 

 

We use the Steps approach to support staff in providing a consistent model of behaviour management as we know that 
consistency is key to the success of any behaviour for learning strategies. Consistency helps children to feel safe in their 
school environment. We use a range of strategies to support children to understand their emotions, using ‘Zones of 
Regulation’ to contextualize the range of emotions they may feel, how to recognize them, and how to manage strong 
feelings in a positive way. 

 

Key premise of our approach: 
 

 Being ‘fair’ is not about everyone getting the same (equality) but about everyone getting what they need 
(equity). 

 Behaviour is a form of communication: The change in terminology in the 2015 Code of Practice of Special 
Educational Needs (SEN) - which replaces the Behaviour and Social Difficulties (BESD) with Social, Emotional, 
and Mental Health (SEMH) difficulties – this helps to promote a shift towards viewing behaviour as a 
communication of an emotional need (whether conscious or unconscious), and responding accordingly. 

 Taking a non-judgmental, curious and empathic attitude towards behaviour. We encourage all adults in schools to 
respond in a way that focuses on the feelings and emotions that might drive certain behaviour, rather than the 
behaviour itself. Children with behavioural difficulties need to be regarded as vulnerable rather than troublesome, 
and we all have a duty to explore this vulnerability and provide appropriate support. 

 
Thinking of a child as behaving badly disposes you to think of punishment. 

Thinking of a child as struggling to handle something difficult encourages you to help them through their distress. 

 
 We have adopted an ethos that promotes strong relationships between staff, children and their 

parents/carers that fosters connection, inclusion, respect and value for all members of the school 
community. 
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 Maintaining clear boundaries and expectations around behaviour. Changing how we respond to behaviour does 
not mean having no expectations, routines or structure. In order to help children feel safe, we aim to provide an 
educational environment that is high in both nurture and structure. Children need predictable routines, 
expectations and responses to behaviour. These are modelled appropriately by all staff, within the context of a 
safe and caring school environment. Our use of Herts Steps ensures that all staff adopt a common approach to 
supporting children in the development of self -regulation 

 We are attachment aware and recognise that children’s life experiences can significantly affect their ability to 
relate to others and need support from sensitive adults who are aware of the difficulties children can experience 
as a result of their life experiences 

 Not all behaviours are a matter of ‘choice’ and not all factors linked to the behaviour of children are within their 
control. Therefore, the language of choice (e.g. ‘good choice/bad choice’) is not always helpful. 

 

 We encourage parental engagement and involvement is absolutely crucial when addressing and planning 
support for children’s SEMH needs. 

 

“The parent-child connection is the most powerful mental health intervention known to mankind” (Bessel van 
der Kolk) 

 

Our approach to behaviour management is to achieve authentic inclusion and  learning for all. 
 

Our aims: 

At Grove we aim to: 
 

 Provide a safe, comfortable and caring environment where optimum learning takes place 
 Provide clear guidance for children, staff and parents of expected levels of behavior 
 Teach children how to recognize and acknowledge their emotions, and how to manage any strong 

feelings safely and calmly, and in a safe environment where adults are on hand to support if 
necessary. 

 Use a consistent and calm approach 
 Ensure all adults take responsibility for managing behaviour and follow-up incidents 

personally 
 Ensure all adults use consistent language to promote positive behaviour and 
 Use restorative approaches instead of punishments 

 
Purpose of the behaviour policy 

 
To provide simple, practical procedures for staff and children that: 

 Foster the belief that there are no ‘bad’ children, just ‘unsafe choices’ 
 Encourage children to recognise that they can and should make ‘safe’ choices 
 Recognise individual behavioural norms and respond appropriately 
 Promote self-esteem and self-discipline 
 Teach appropriate behaviour through positive intervention 

 
All staff must: 
 Take time to welcome children at the start of the day 
 Be at the door of their rooms at the start of each session 
 Always pick up on children who are failing to meet expectations 
 Always redirect children by referring to ‘Be Ready, Be Respectful and Be Safe’ and using the school’s agreed prompts
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The Head teacher and The Senior Leadership Team must: 
 Be a visible presence around the school 
 Regularly celebrate staff and children whose efforts go above and beyond expectations 
 Encourage use of positive praise, phone calls/Class Dojo/notes home and certificates/stickers 
 Ensure staff training needs are identified and met 
 Use behaviour records to target and assess interventions 
 Support teachers in managing children with more complex or challenging behaviours 

 
Members of staff who manage behaviour well: 
 Deliberately and persistently catch children doing the right thing and praise them in front of others 
 Know their classes well and develop positive relationships with all children 
 Relentlessly work to build mutual respect 
 Remain calm and keep their emotion for when it is most appreciated by children 
 Demonstrate unconditional care and compassion 

 
Children want adults to: 
 Give them a ‘fresh start’ every lesson 
 Help them learn and feel confident 
 Listen to them  
 Be calm 
 Set clear expectations for everyone 
 Be just and fair 
 Have a sense of humour 

The Grove Primary School behaviour for learning principles: ‘Be Ready, Be Respectful and Be Safe’ 

 
We recognise that clear structure of predictable outcomes have the best impact on behaviour. Our principle sets out the 
rules, relentless routines and visible consistencies that all children and staff follow. It is based on the work of Paul Dix 
and his book ‘When the adults change, everything changes’. Good behaviour is recognised sincerely rather than just 
rewarded. Children are praised publicly and reminded in private. 

 
‘’When people talk about behaviour, they obsessively search for the instant solution. Some peddle magic dust or 
‘behaviour systems’ that glisten yet quickly fade. Others relentlessly scream for a bigger stick to  beat children down 
with. Both extremes harbour an irresistible idea that there is a short cut to changing behaviour. They sell the lie that 
you can provoke sustained behavioural change in others without doing much hard work yourself. The truth is that there 
is no alternative to the hard work: building relationships with those who would rather not, resetting expectations with 
those who trample them, being relentlessly positive and sustaining a poker face when confronted with challenging 
behaviour.’’ 

Paul Dix, Pivotal Education 

 
The school has 3 simple rules ‘Be Ready, Be Respectful and Be Safe’ which can be applied to all situations 
and are taught and modelled explicitly through the Grove Way and using our behaviour ladders as discussion 
points with the children to provide consistency of approach. 

 
We also understand that for some children following our behaviour expectations are beyond their developmental level. 
In this case, these children will have bespoke positive behaviour plans which may include rewards to reinforce positive 
behaviour. 

 
 

The Grove Way and Behaviour for Learning 

 

 Learning cannot take place without positive behaviour and relationships. We encourage our pupils to make 
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pro social behaviour choices and to learn to be responsible for their own actions. 

 
 The Grove Way (see Appendix 2) provides guidance on how to identify pro social behaviour in school. The 

Grove Way has been discussed with the pupils and their views considered. It forms the 

basis of how we manage behaviour for learning, setting clear expectations of the behaviour which supports a 
nurturing and safe learning environment with a clear message that an individual’s behaviour can affect the 
learning of more than just the person displaying it and can also be imitated by younger members of the school 
community. 

 We use a behaviour ladder (Appendix 3), and behaviour consequences ladder (Appendix 4) to guide the 
children in identifying pro social and anti-social behaviour choices in the classroom. The colour- coded 
ladder and consequences are displayed in every class room and shared area as a reference point for children 
and staff when talking about behaviour. This is simplied into a behaviour rainbow (Appendix 5) for daily use 
and to provide a positive emphasis to behaviour management and self- regulation. 

 Conversely, when anti-social behaviour is noted, staff will support a child in recognizing where their 
behaviour fits on the ladder and how this affects their learning and the learning of others, the 
consequences of the behaviour, as well as what needs to change. 

 Poor behaviour choices on the playground are dealt with by discussion, restorative justice conversations and 
use of time out on benches on the playground to allow children to calm themselves and reflect on their 
behaviour. 

 Staff at Grove School understand that many factors can affect behaviour. They attach a great deal of 
importance to helping children to understand their behaviour by trying to identify the reasons for any anti- 
social behaviour and providing additional support to reduce the impact of external factors. 

 
 

Positive Behaviour Management 
 
 

We believe that pro social behaviour is best achieved through positive practices and strategies, including: 
 

 Using Zones of Regulation to help children to understand their emotions and know how to manage them 

when they are strong, and before they become overwhelming. 

 Noticing and praising good behaviour (“Catch them being good‟) in order for children to develop the 
ability to accept praise over rewards 

 feedback during and after lessons 

 Rosettes on a Friday – children are told specifically what they have done well 

 positive feedback to classes through the Head and Deputy Head pupils 

 Headteacher awards to mark momentous learning or behaviour choice 
 attendance certificates 
 Class Dojo awards 
 strategic ignoring and positive re-direction, highlighting the good example of others 
 showing work to other teachers or the headteacher 
 “Circle Time‟ activities where appropriate behaviour is explored and discussed 
 individual target setting (e.g. Pastoral Support Plan, Risk Reduction Management Plans, class targets); 

 

 partnership work with the SEND Team at the LA -  within a class, group or individually 
 dealing with incidents individually and providing children with opportunities to have a fresh start 

 Using anxiety mapping, including roots and fruits analysis, to identify problem areas and anxiety triggers for 

individuals who are not responding to whole class systems, or where there is a change in behaviour 
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Restorative Practice 

 

All members of the school community will endeavour to use restorative strategies to repair relationships. Individuals 
are given the opportunity to rehearse conversations before being brought together for a meeting. A “script‟ is 
available for staff and children to use to structure the supported restorative conversations. The children are given the 
opportunity to explain how the incident has affected them, and how it can be put right, including any consequences. 
This empowers children, and is a strong motivator to encourage children to take responsibility for their actions, so that 
the antisocial behaviours are reduced. 

Responding to difficult behaviour 

Where children are displaying antisocial behaviour, staff use de-escalation techniques to support them, which include 
de-escalation scripts known to all staff. The scripts are worded so as to minimize inflammatory language and reduce 
the anxiety felt by children when they are struggling with their behaviour. Once calm, children are encouraged to talk 
about what has happened, and strategies employed to help them manage their own behavior and the feelings 
associated with it. 

A graded approach is used when supporting pupils who are displaying challenging behaviour. This 
includes: 

 

 Early intervention/distraction/diffusion 
 Behaviour reminders/use of voice intonation/visual cues/support: 
 Positive phrasing e.g - “Stand next to me” - “Put the toy on the table” - “Walk beside me” 

 Limited choice e.g - “Put the pen on the table or in the box” - “When we are inside, lego or drawing” - Talk to 
me here or in the courtyard” 

 Disempowering the behaviour e.g - “You can listen from there” - “Come and find me when you come back” - 
Come down in your own time” 

 Use of a De-Escalation Script e.g – see staff badges for detail 
 Acknowledge their right to their feelings – “I can see something is wrong” 
 Tell them whey you are there – “I am here to help” 
 Offer help – “Talk to me and I will listen” 
 Offer a “get-out” (positive phrasing) – “Come with me and…..” 
 Time Out: timed and supervised by staff in the classroom or if necessary a different classroom. Pupils may be 

supported to reflect on their actions during this time. 
 
 

Bullying 

 

Bullying is considered to be extremely serious and is treated with zero tolerance. 

Staff and children are taught about the different types of bullying, including physical, verbal, cyber, emotional, 
prejudicial and sexual bullying, how to recognize when someone is being bullied, and what to do about it. Sometimes 
bullying can be indirect and staff are alert to this behaviour so that the children involved can be supported in 
understanding the impact their indirect bullying can have on others. 

All staff who become aware of an allegation of bullying must refer to the school’s Anti-Bullying Policy (2021). 
Incidents of serious bullying are reported to the Governors as part of the Head teacher’s report. 
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Racism 

 

In addition to the sanctions contained within this policy, all incidents of racism must be reported to the Headteacher 
who will inform the appropriate authority as stipulated by the Cambridgeshire County guidance documents. All 
incidents of racism are taken very seriously and are dealt with immediately. 

 

Exceptional Circumstances for Serious Incidents or Frequent Poor Behaviour 

In the event of extreme behaviour where: 

 
 the child puts others’ safety at risk, 
 the child puts his or her own safety at risk, 
 school property is seriously or repeatedly damaged, 
 there is persistent breach of the Behaviour for Learning Policy, 

 
It may sometimes be necessary to impose a Fixed Term Suspension or Permanent Exclusion. Suspensions and 
exclusion are only applied as a last resort. Staff will work with the Assistant Headteacher, or a member of the SLT, 
and parents to create a Risk Reduction Management Plan. The plan will be written with all adults working with the 
child and the details explained and discussed with the child and his/her parent. The plan will be shared with all staff 
in order to provide a consistent way of working with the child. We will aim to reduce the number of fixed term and 
permanent exclusions where they are disproportionally high through early intervention and targeted support. 

 

This may include the implementation of a temporary part-time timetable aimed at further reducing the risk of 
permanent exclusion in order to allow time for a child to ‘get back on track’. It may also include time spent in an 
alternative provision. 

 
At Grove we follow the Cambridgeshire County Council regulations for Fixed Term Suspensions and Permanent 
Exclusions from The education and Inspections Act 2006. Only the Head teacher has the power to exclude a pupil 
from school. The Head teacher may exclude a pupil for one or more fixed periods, for up to 45 days in any one 
school year. The Head teacher may also exclude a pupil permanently.  

 
Parents will be contacted by telephone first and a letter giving details of the incident will follow 
immediately. A copy of the letter will be sent to the Chair of Governors and the Local Authority. 

 
Parents have the right of appeal against an exclusion and should write to the Chair of Governors requesting a 
meeting within 15 school days to consider whether the exclusion was justified in terms of the school’s Behaviour for 
Learning Policy. 
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Permanent exclusion from school 

 

All avenues of support should be explored before permanent exclusion. 
 

Physical Intervention 
 
 

There are occasions when staff will have cause to have physical contact with individuals for a variety of reasons, for 
example: 

• To comfort or reward a student 
• To direct or steer a student 
• For activity reasons (for example in drama, physical games) 

 
In addition, there may be times when adults may need to intervene physically when, for example, a child is putting 
themselves or others at risk of harm. 

 
Section 93 of the Education and Inspections Act 2006 affirms the lawful right for a member of staff to use reasonable force. 
It says: 

 
School staff may use “such force as is reasonable in the circumstances to prevent a pupil from doing, or 
continuing to do, any of the following: 

 
 committing any offence (or, for a pupil under the age of criminal responsibility, what would be an 

offence for an older pupil); 

 causing personal injury to, or damage to the property of, any person (including the pupil him / 
herself); 

 engaging in any behaviour prejudicial to the maintenance of good order and discipline at the school, or 
among any pupils receiving education at the school, whether during a teaching session or otherwise”. 

 
All members of staff are aware of the regulations regarding the use of force by teachers, as set out in Section 93 of 
the Education and Inspections Act 2008 (DFES Guidance 2008 – Use of force to control and restrain pupils) Our 
commitment to positive behaviour management means that physical intervention is used only as a last resort when all 
other preventative methods have proved ineffective. Physical intervention is never used in a threatening way or as a 
punishment. Staff will take steps in advance to avoid the need for restrictive physical intervention through dialogue 
and diversion. Only the minimum force necessary will be used. Staff will be able to show that the intervention used 
was a reasonable response to the incident 

 

All staff are trained in the Steps approach to support positive behaviour management, which includes advice on 
managing difficult or dangerous behaviour with a focus on pre-emptive strategies and de- escalation techniques. We 
follow guidance set out in the Cambridgeshire Model Policy for Restrictive Physical Intervention in Schools) to ensure 
that all staff use a consistent and validated approach at all times. 

 

 
• Restrictive Physical Interventions will be used when all other strategies been considered and 

therefore only as a last resort 
• There are situations when restrictive physical intervention may be necessary, for example in a 

situation of clear danger and extreme urgency 
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‘Tine out’ areas available for children who need to take adult directed or self-directed timeout away from the 

classroom. A member of staff will always be present to support the child when they are ready to talk about what 
has happened, and will remain during the time it takes for them to become calm and feel ready to go back to their 

learning. Procedures are in place for supporting and debriefing the student after every incident of restrictive 
physical intervention, as it is essential to safeguard the emotional well-being of all involved at these times. 

 
 

Physical Attacks on Adults 

At The Grove Primary School, we take incidents of violence toward staff very seriously. We also understand that 
staff are the adults in the situation and can use a ‘common sense’ approach to keep themselves and the child safe 
to manage the situation effectively. Staff can use ‘reasonable measures’ to protect themselves in accordance with 
our Policy for Restrictive Physical Intervention in Schools (2017) and should call for support if needed. Only staff who 
have been trained in physical intervention should move a child. This involves additional training in the use of Step-on 
techniques, or Step-up in more extreme cases. 

 
All staff should report incidents directly to the Headteacher or Assistant Headteacher and they should be recorded 
in the manual handling book. We appreciate these incidents can cause distress for the adults involved, therefore 
all staff are entitled to take some time away from the classroom to recover their composure. In extreme cases, the 
member of staff may be allowed to go home by a member of SLT. 
 
Whilst incidences of violence towards staff are wholly unacceptable, we must remember that we are a nurturing 
school that values each child under our care. It is important for us as adults to reflect on the situation and learn 
from our actions. Children who attack adults may do this for several reasons but as adults we need to still show 
compassion and care for the child. Exclusion will only happen once we have explored several options and have 
created a plan around a child. 

 

Beyond the School Gate 
 

Whilst this behaviour policy refers mainly to the behaviours of pupils within school premises, the school reserve the 
right to discipline beyond the school gate. 

 

Our policy covers any inappropriate behaviour when children are: 
 

 taking part in any school organised or school related activity 

 travelling to or from school 
 wearing school uniform 
 in some way identifiable as a pupil from our school 
 poses a threat to another pupil or member of the public 

 could adversely affect the reputation of the school 
In the incidences above, the headteacher may notify the police of any actions taken against a pupil. If the behaviour is 
criminal or causes threat to a member of the public, the police will always be informed. 

 

Out of School Behaviour 
 

The school is committed to ensuring our pupils act as positive ambassadors for us. Taking the above into account, we 
expect the following: 

 

  Good behaviour to and from school, on educational visits or during learning opportunities in other 
schools 

 Positive behaviour which does not threaten the health, safety or welfare of our pupils, staff, volunteers or 
members of the public. 
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 Reassurance to members of the public about school care and control over pupils in order to protect the 
reputation of the school. 

 Protection for individual staff and pupils from harmful conduct by pupils of the school when not on the school 
site. 

 The same behaviour expectations for pupils on the school premises apply to off-site behaviour. 
 

Sanctions may be given for poor behaviour off the school premises which undermines any of the above expectations 
and regardless of whether or not it is an activity supervised directly by school staff. Sanctions may be in the form of 
withdrawal of privileges, fixed term exclusion or in very serious cases, permanent exclusion. In issuing sanctions, the 
following will be taken into account: 

 
 The severity of the misbehaviour 
 The extent to which the reputation of the school has been affected 
 Whether pupils were directly identifiable as being a member of our school 
 The extent to which the behaviour in question could have repercussions for the orderly running of the school 

and/or might pose a threat to another pupil or member of staff (e.g. bullying another pupil or insulting a 
member of staff). 

 Whether the misbehaviour was whilst the pupil was taking part in learning opportunities in another school, 
participating in a sports event (and in any situation where the pupil is acting as an ambassador for the school) 
which might affect the chances or opportunities of being chosen to represent the school again. 

 

Implementation of the Policy 

 

 All new families to receive a leaflet, and directed to the policy on the Grove School website, and requested 
to sign a Home – School Agreement 

 All new staff and trainees to receive training in the policy implementation, including the Steps approach to 

managing positive behaviour 

 Staff, pupils, parents and governors to be regularly consulted and informed of changes 
 Behaviour for learning is discussed by the Head and Deputy Pupils and opportunity provided for comment 
 The Grove Way and behaviour ladder are displayed prominently around the school and in 

classrooms 

 The Grove Way and behaviour ladder are discussed and reinforced in classrooms, and in assemblies 

 Physical Intervention Forms are completed to record, track and monitor issues following individual school 
procedures. 

 Annual Steps training refresher to enable staff to support children in developing good behaviour for 
learning, especially those with additional needs for whom adjustments need to be made in order to 
enable them to participate more fully in school life. The refresher is delivered by two members of senior 
leadership, who attend an annual trainer refresher course and local cluster groups to share good practice 

 

Sanctions and Disciplinary Action – Off-Site Behaviour 

 
 

The role of parents: 
 

 The Grove Primary School works collaboratively with parents, so children receive consistent messages about how 
to manage their behaviour at home and at school. We believe it is important to maintain a dialogue with parents. 

 

 We explain the school rules in the school prospectus, and we expect parents to read these and support them. We 
know that consistency at home and school support children in their understanding of our way of working to 
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support their learning. 
 

 We expect parents to support their child’s learning, and to co-operate with the school, as set out in the home–
school agreement. We try to build a supportive dialogue between the home and the school, and we inform parents 
immediately if we have concerns about their child’s welfare or behaviour. 

 

 If the school has to use reasonable consequences in relation to a child’s behaviour, parents should support the 
actions of the school. If parents have any concern about the way that their child has been treated, they should 
initially contact the class teacher, then the Head teacher in order to follow the school’s complaints procedure. 

 
 

The role of the class teacher: 
 

 It is the responsibility of the class teacher to ensure they support their class in developing an understanding of their 
behaviour and how this can affect their learning 

 

 The class teachers in our school have high expectations of the children in terms of behaviour, and they strive to 
ensure that all children work to the best of their ability. 

 

 The class teacher treats each child fairly and applies the advice School Behaviour for Learning policy 
consistently. The teacher treats all children in their class with respect and understanding. 

 

 The class teacher keeps a record of behaviour incidents through the Blue Files. Dangerous incidents of behaviour 
will also have witness statements as part of the investigation.  MSAs record incidents in the Red Books. 

 

 The class teacher, with the SENCo, liaises with external agencies, as necessary, to support and guide the progress of 
each child. They may, for example, discuss the needs of a child with the North Herts Primary Support Service or the 
Educational Psychologist. 

 

 The class teacher reports to parents about the progress of each child in their class, in line with the whole– school 
policy. The class teacher may also contact a parent if there are concerns about the behaviour or welfare of a child. 

 
For those children who are identified as needing extra support in managing their behaviour, the class teacher works 
with the SENCo to formulate a Pastoral Support Programme, or Risk Reduction Management Plan, with the focus on 
strategies to support the development of appropriate behaviour choices. The teacher also liaises with, and works 
alongside, any key workers who have been assigned to a specific child. 

 
 
The role of the Head teacher is: 

 

 Under the School Standards and Framework Act 1998, to implement the Grove Behaviour for Learning Policy 
consistently throughout the school, and to report to governors, when requested, on the effectiveness of the policy 

 

 To ensure the health, safety and welfare of all children and staff in the school. 
 

 Support the staff by implementing the policy, by setting the standards of behaviour, and by supporting staff in the 
implementation of the policy. 

 

 To keeps records of all reported serious incidents of misbehaviour. 

 To issue fixed-term exclusions to individual children for serious acts of misbehaviour. For repeated or very serious 
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acts of anti-social behaviour, the head teacher may permanently exclude a child. Both these actions are taken 
following HCC’s and the school’s exclusion guidance. 

 

 To send out the Home School Agreement to parents on an annual basis. The school, parents and pupils are all 
expected to sign this agreement. 

 

 The Head teacher is also the designated teacher for Child Protection and if any staff has a concern that 
behaviour is linked to or is a result of a child protection incident then staff should then follow the child 
protection procedures of the school and LEA in line with the CP policy. 

 

The role of the Pastoral Support Team at Grove School (which includes AHT/SENCo) 
 

 The pastoral team are key workers to support identified children within the school who consistently struggle to 
make good behaviour choices, and for whom a more personalised approach is required in order to minimise the 
impact of their behaviour on their learning and that of their peers. These children frequently display pink and blue 
level behaviours on the Grove Behaviour Ladder and are therefore at risk of exclusion. 

 

 Serious incidents or a rising number of incident forms for a particular child could trigger them receiving key worker 
support, which may be on a 1:1 basis in order to support the development of positive behaviour choices. Key 
workers are available to support their assigned children when required. They will also give their children 
support/mentoring sessions. 

 

 The key worker will work with the class teacher, SENCo, parents and the child to complete a pen portrait that 
identifies their strengths, triggers for inappropriate behaviours and strategies to use to support the development 
of more appropriate behaviour choices and support their learning. 

 

 Class Teachers, SENCo, parents, the child, and sometimes external professionals, will collaborate to produce a 
Pastoral Support Programme (PSP), which sets out small behaviour targets for the child to work towards over a 
maximum of 16 weeks. The PSP will include strategies to support the development of positive behaviour choices 
together with the consequences relating to the identified targets. The PSP is reviewed at least every four weeks and 
is combined with weekly feedback on progress to the child and parents. It is sometimes necessary for a child to be 
put onto a short-term part-time timetable in order to enable them to be successful in working towards their targets 
and to help them to learn. Parents will be consulted at every stage and supported throughout this process. In some 
situations, we may discuss alternative provision where we feel that, in spite of the support given, we are unable to 
meet the needs of a child in our setting. 

 

 Children with key workers may have their own personalised behaviour ladder which supports them in identifying 
their behaviour and how to manage it themselves. Key workers support the child in developing a greater 
understanding of their own behaviour, the triggers to the behaviour and how to manage it before it becomes 
distressing for them and results in them making inappropriate choices. 

 

 All children who have a key worker will have a risk management assessment completed, which identifies key 
behaviour difficulties and the risks associated with the behaviour, together with the strategies to reduce the risk. 
Parents are consulted about this process and will be asked to sign the risk assessment, which will be updated 
every term. 

 

The role of governors 
 

 The governing body has the responsibility of setting down these general guidelines on standards of discipline and 
behaviour, and of reviewing their effectiveness. The governors support the Head teacher in following these 
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guidelines. 
 

 The Head teacher has the day-to-day authority to implement the school Behaviour for Learning Policy, but 
governors may give advice to the Head teacher about particular disciplinary issues. The Head teacher must take 
this into account when making decisions about matters of behaviour. 

 

Monitoring 
 

 The Head teacher monitors the effectiveness of this policy termly through monitoring the number of incidents 
of inappropriate behaviour and how children respond to intervention. She also reports to the governing body 
on the effectiveness of the policy and, if necessary, makes recommendations in consultation with the staff for 
further improvements. 

 The Head teacher has the responsibility of carrying out a School Behaviour Audit on a termly basis. 
The criteria for the success of this policy is that over 80% of pupils are on the ‘usually OK’ and above on the 
Grove Way Behaviour Ladder. Any pupils who display behaviour outside of this criteria have been identified by 
the Pastoral Support team and are being appropriately supported by the school. 

 
 Pupil audit questionnaires are carried out annually to determine the effectiveness of the policy. Results are 

shared with governors and discussed as part of our on-going monitoring schedule. 
 

 The school keeps records of incidents of misbehaviour. We also keep a record of any incidents that occur at 
break or lunchtimes via word of mouth from key workers daily. The SENCo monitors these incidents and 
records them in SLT/ key worker/teachers, and sometimes other support staff. Racist, homophobic and 
bullying incidents are recorded in the Head teacher’s behaviour file and logged using the HCC pro forma. 

 

 The Head teacher keeps a record of any pupil who is suspended for a fixed-term, or who is permanently 
excluded. 

 

 It is the responsibility of the governing body to monitor the rate of exclusions, suspensions and use of 
alternative provision, and to ensure that the school policy is administered fairly and consistently. 

 
 The Pastoral Support team monitors behaviour incidents throughout the school on a weekly basis and decides on 

actions to be taken to provide additional support for children who are struggling to manage their behaviour 
independently. 

 

Review 
 

The governing body reviews this policy every year. The governors may, however, review the policy earlier than this if the 
government introduces new regulations, or if the governing body receives recommendations on how the policy might 
be improved. 

 

This policy should be read in conjunction with other school policies, including the Policy for Special Educational Needs and 
Disability (2021), Anti-Bullying Policy (2021), and the Policy for Restrictive Physical Intervention (2021) 

 

Review date: Autumn Term 2023 
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Appendix 1: 

The Grove Way  

Be Ready, Be Respectful, Be 
Safe 
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When you are following the Grove Way, you are ready 
to learn and using Grove Learning Powers. You…. 
 

 Always try your best and show good learning 
behaviour 

 Are keen to learn and try your best at all times 
 Respond appropriately to everyone 
 Are respectful to everyone 
 Tell your teacher if you have a problem 
 Avoid disputes 
 Walk around school in the Grove Way 
 Work well in a team 
 Do homework well or do extra homework 
 Stop and line up when the whistle goes 
 Look after property responsibly 
 Are helpful and offer to do jobs  

 Have good manners 
 Always wear the correct uniform and take 

pride in your appearance 

 Listen when others are talking 

The consequence may be: 
 

 praise from your teachers 

 Class Dojo awards 
 stickers 
 certificates 
 Headteacher’s Certificate 
 Rosette 

Have you challenged yourself to go above and beyond? 
 

 
 

 Extra effort in your learning noticed by your 
teacher 

This has been noticed by your 
teacher… 
 

You are a role model to others and 
are using Grove Learning Powers to 
help you learn 

 Great improvement in the amount of effort you 
are putting into your learning 

You are showing pride and using 
Grove Learning Power well 

 Great effort always You are a superstar, using Grove 
Learning Powers to support your 
learning 

Above and beyond award                  Glimpse of brilliance                 stickers                     certificates                      
                                 Sent to see Miss Shaw               Rosettes                 ????? 
 

You will feel a sense of pride 
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Appendix 2 
Classroom Behaviour and Consequences Ladder 

The behaviour described and consequences are not intended to be a comprehensive list. Discretion should be used when determining the level of any 
presenting behaviour not described below. 

 

When the behaviour 
occured 

Playground Classro
om 

Super Star 
Rewards immediately or as soon as possible 

Showing Pride 

Role model 

Following the Grove Way 

Difficult behaviours (low 
level) 

 Immediately apologise. 

 Discuss what has happened with an 
adult to see what you could have 
done differently. 

 You will lose 5/10 minutes of 
playtime sitting on the time-out 
benches. 

 If incident occurs at the end of break/lunch, 
they must apologise immediately but miss time 
off of the next playtime (whoever is on the next 
duty will need to be made 
aware of this) * 

 Incidents are logged in the red books 

 Immediately apologise and make a different 
behaviour choice. 

 Stay in at the next break/lunch if more time is 
needed to complete work because their 
behaviour caused them to not have enough 
time or because the teacher needs to speak 
about the incident without it disrupting 
learning for the rest of the class. 

 Log in blue folder 
 
 

Persistent difficult 
behaviours 

 Immediately apologise and talk about what has 
happened with a key worker and any other 
children involved. 

 Discuss what other choices you had and how 
can make better choices next time. 

 You will lose 10/15 minutes of playtime sitting 
on the time-out bench. 

 If incident occurs at the end of break/lunch, 
they must apologise immediately but miss time 
off of the next playtime (who ever is on the next 
duty will need to be made aware of this) * 

 Log incident 
 Inform Miss Shaw or SLT 

 Stay in at the next/break lunch to discuss the 
behaviour choices made; decide on how to 
repair the situation and how to prevent it 
happening again. (It is the responsibility of 
who ever gave the warning to ensure this 
happens). 

 Any work not completed due to their 
behaviour affecting their learning should be 
completed during this time. 

 Log incident in blue folder 

 Inform Miss Shaw or SLT 

Dangerous behaviours or 
persistent low level 
behaviours over a period of 
time (couple of weeks). 

 Removed by a member of SLT from the situation until it is safe for them to return 
 This means they may miss some of break/lessons to 

-use de-escalation strategies 
-do some pastoral work or restorative justice 
-discuss the consequence 

 The incident and appropriate consequence must be discussed with key 
worker/SLT and logged 

 Support and/or exclusion put in place 
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Difficult behaviours (low 
level) 

For example: 
 Interrupting lessons (calling out, off task talk, making noises) 
 Not following instructions 
 Not wearing correct uniform 
 Swinging on your chair 
 Talking in assembly 
 Walking around the classroom 
 Calling people names or saying unkind things 
 Deliberately stopping others from learning 
 Leaving the classroom without permission 
 

Consequence 
 The adults, in your classroom, will prompt you to 

make a different choice.  This might be non verbal. 
This is the one warning. 

 If you repeat the behaviour, an adult will ask you to 
stop. They will briefly discuss the situation with you 
and remind you of the expectations.  An adult, in 
your classroom, will record it in the behaviour 
folder.  A quiet space in the classroom will be 
available for you to regulate yourself.  An adult will 
be there to help you if you need them. 

 You may need to stay in a break/lunchtime to 
complete the learning you have missed with your 
class teacher. 

Persistent difficult 
behaviours 

Behaviours as above but they are shown more persistently, 
 
Consequence: 
In the classroom: 

 Behaviour will be logged in the Blue file. 
 Meeting with an adult from your classroom, outside the lesson, to 

talk about the behaviour choices.  Educational consequence to go 
in place and learning finished during play/lunchtime. 

 Restorative justice conversation. 
 You will miss time during play/lunchtime to catch up with any 

learning missed. 
 Miss Shaw, or a member of the SLT, will be made aware. 
 
At lunchtime: 
 You will be brought in from the playground to sit for 10 minutes in 

the school hall to reflect on your choices. 
 A restorative conversation will take place. 
 Behaviour will be logged in the red book. 

 MSA will notify class teachers at the end of lunch time.  

 Miss Shaw, or a member of the SLT, will be made aware. 

Monitoring of behaviour logs: 
A member of the SLT will discuss individuals with class teachers 
and the following may then go into place should behaviours be 
persistent over a period of time: 

 Behaviour agreement with class teacher and child; 
child is sent to see a member of the SLT before break, 
lunch and home time to discuss how each session has 
gone.   

 Teacher contacts parents to discuss behaviour and 
that there is a positive behaviour contract to be put in 
place.  

 During each day, the SLT will monitor the behaviour 
logs and provide advice/support, for example, as 
required. 

 On a weekly basis, there will be an analysis of 
behaviour incidents to inform our own training and 
support for the individual child. 

Any dangerous behaviours or persistent low level behaviours. occurring over a period of time (couple of weeks). 
These behaviours are a significant breach of the school rules and 
include: 

 Deliberate physical violence (hit, kick, punch or spit at someone) 
 Verbally threaten, swear at or intimidate someone so they are 

made to feel unsafe in school. 
 Leaving class without asking and presenting a danger to 

themselves or others. 

 Hiding in our school or grounds 
 Repeatedly using bad language (swearing) including using 

sexualised language 

 Insulting someone else (e.g. calling them a racist name) 

 Purposefully damaging school equipment 

 Stealing something from school or another child 
 Showing physically aggressive behaviours 
 Continually disrupting the teaching and learning in class (see Step 

1 and 2) 
 Misuse of personal technology 

 Bringing inappropriate, unsafe items to school. 

Consequence 
Miss Shaw will be informed immediately and parents will be 
contacted to discuss what has happened.  If Miss Shaw is not 
available, then Miss Owen or Mrs Hardy will be informed 
immediately. 
 
The behaviour may then result in: 
 The child not being able to represent our school at 

competitions, for example. 
 A Risk Management Plan written with parents. 
 An exclusion from class for lessons and/or breaktimes for a 

period of time. 
 A Fixed term exclusion from school for a period of time 

with an agreed reintegration plan which will be reviewed 
weekly with Miss Shaw, Miss Owen or Mrs Hardy. 
A Permanent exclusion from school. 


